
Revisiting the Learning of  Students: Improving the Work of  All Adults Who Serve Them 

Critical Question #1 
What do students need to 
know, understand, and be 

able to do? (Plan) 
 

Fundamental Practice 1. District-produced curriculum documents, guides, or frameworks provide tools 
to assist teachers to plan effective instruction that focuses on “big ideas” along with the concepts and 
skills identified in the district’s guaranteed and viable curriculum. 
 
In addition to the district’s scope and sequence of  grade-level expectations, curriculum documents often 
include supplemental instructional planning tools such as curriculum maps, or pacing guides, that 
provide general time frames for addressing grade-level expectations allowing flexibility for teachers to 
adjust for student learning needs. Curriculum guides can also identify instructional strategies to support 
classroom delivery of  the district’s curriculum, as well as examples of  formative assessment practices, to 
inform instruction.  

Guiding Questions: 
•  Has the district produced a guaranteed and viable 

curriculum with a scope and sequence of  all grade-level 
expectations and evidence outcomes preschool through 
high school? 

•  What are the elements of  district curriculum documents 
that guide planning, instruction, and assessment for and of  
learning? How comprehensive are these documents?  

•  How does the district ensure curriculum documents are 
available and used by all teachers? 

•  How are teachers utilizing curriculum documents to guide 
their planning and teaching? How is this monitored?  

•  How would teachers describe the usability of  curriculum 
documents?  

•  How do curriculum guides create intentional links to 21st 
century skills for students with interdisciplinary 
connections? 

Reflections: 
1. As a leader, what is my role in ensuring this fundamental practice is taking place in my district and 
schools?  
2. What are current barriers that are getting in the way of  successfully implementing this fundamental 
practice systemically in my district and schools? 
3. When I return to my district/school, I will complete the following three action steps to begin 
enhancing our (my and my staff ’s) application of  this fundamental practice: 

a.  _______________________________________________________________________ 
b.  _______________________________________________________________________ 
c.  _______________________________________________________________________ 

What do leaders need to 
know and be able to do?  
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A Curriculum: 

Is the “unpacking” or the interpreting 
of  the state standards into a set of  
skills to be learned. 

Is a well-conceived hierarchy of  skills 
based on students’ cognitive, 
language, and social emotional 
development. 

Is developed by all teachers working 
collaborative grade-level and content 
area teams. 

Is a planning and teaching tool that 
affects instruction and is adapted and 
differentiated to correspond to the 
needs and strengths of  the learners. 

Includes content, skills, assessments, 
state standards, and other 
information that teachers use in their 
planning and teaching. 

Describes what the students need to 
know and be able to do. 

Is aligned with the state standards 
and across and within grade levels 
and content areas with increasing 
cognitive difficulty at each level. 

Connect to Resources 
For additional resources on curriculum development, visit the fundamental practice 

#1 section of  the toolkit.  

Is your planning team 
in consensus with 

what a curriculum is? 

How do you align curriculum and 
instruction through the curriculum 

development process?  

Steps to Take During the Planning and Development Phase 

New Zealand implemented national standards, the New Zealand Curriculum, 
in 2008-09. In preparation of, and subsequent to implementation, many 
districts and schools engaged in a cycle of  on-going review of  curriculum, 
pedagogy, and assessment practices. Such reviews were intended to increase 
coherence between different aspects of  school practice, providing a more 
focused “big picture” framing of  teaching and learning in the school. An 
important aspect of  the review included district and school curriculum 
planning with the goal of  improving coherence between curriculum, pedagogy, 
and assessment. At districts and schools where this type of  activity had not 
been undertaken, it was noticeable that there did not appear to be a collective 
view of  teaching and learning. To view the article in its entirety: 
http://nzcurriculum.tki.org.nz/Curriculum-stories/Case-studies/Curriculum-
implementation/Theme-five 

http://www.ascd.org/publications/books/108005/chapters/Developing-Curriculum-Leadership-and-Design.aspx 

 


