
Revisiting the Learning of  Students: Improving the Work of  All Adults Who Serve Them 

Critical Question #1 
What do students need to 
know, understand, and be 

able to do? (Plan) 
 

Fundamental Practice 2. Examples and exemplars of  mastery-level student work are 
identified or created to provide models of  performance expectations for students. 
 
In order to ensure students are taught to mastery levels of  performance, teachers and students 
must be able to see examples of  what students are expected to learn and perform. Both 
examples of  student mastery of  concepts and skills within lessons as well as exemplars for big 
ideas, or broad, longer-term learning goals, are important for students to be able to understand 
what it looks or sounds like to perform at a mastery level. 

Guiding Questions: 
•  Do schools have assessments, performance 

measures, checklists, scales, or rubrics to 
describe, in measurable terms, what is 
expected for mastery? How are those 
measures being used in classrooms?  

•  How do schools ensure staff, students, and 
parents know what mastery-level student 
work looks like?  

•  How do teachers access and provide 
examples and exemplars of  mastery-level 
student work along with scoring guides and 
rubrics? 

Reflections: 
1. As a leader, what is my role in ensuring this fundamental practice is taking place in my district 
and schools?  
2. What are current barriers that are getting in the way of  successfully implementing this 
fundamental practice systemically in my district and schools? 
3. When I return to my district/school, I will complete the following three action steps to begin 
enhancing our (my and my staff ’s) application of  this fundamental practice: 

a.  _______________________________________________________________________ 
b.  _______________________________________________________________________ 
c.  _______________________________________________________________________ 

What do leaders need to 
know and be able to do?  
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How do we recognize strong leadership 
and teaching practices  in the context of  

any school? 

Jay McTighe and Ken O’Connor remind us of  the importance of  ongoing assessments and continual adjustments that 
occur within the classroom as a means to achieve maximum performance in Seven Practices for Effective Learning (2005). 
The role of  the district and school-based leader is imperative to identifying or creating models of  performance 
expectations for students. There is a systematic approach to ensuring examples and exemplars of  mastery-level student 
work are integrated within evidence-based practices. In New York City, the Department of  Education developed and 
provided tools with examples and suggested questions directly connected to leadership practices. Districts and school-
based leadership may use these examples and questions as a guide in identifying strong leadership practices to be 
recognized in the context of  any school. For example, if  the desired outcome is for teachers to show criteria and models 
in advance, then district leaders need to develop a system where school leaders and teacher peers support the 
development of  teachers with effective feedback and next steps from the strategic use of  frequent cycles of  classroom 
observations and analysis of  student work/data. The school-based leader then bridges the effectiveness of  the practice 
by integrating the analysis of  student work and data into feedback cycles. 
 

The table offers another example of  practices that would need to be in place in order to develop a system that aligns 
assessment to curricula with use of  on-going assessment and grading practices while analysis of  information on student 
learning outcomes is adjusted for instructional decisions at the team and classroom level. The district, school-based 
leader and teacher all play a critical role.  

Connect to Resources 
 

For additional resources, visit the critical question 1, fundamental practice #2 section of  the toolkit.  
 


