
Joe L  Welcome back, everyone. We’re here again with Anne Ristow and Pam Sudduth from 
the Students Support Academic Achievement Unit of Florida’s Problem-Solving/Response to 
Intervention project. This is session number six of the Focus on the One, Desired Results, which is a 
series of a multi-session experience to support Florida educators in not only utilizing, but sustaining a 
multi-tiered system of support with fidelity in every school, district and classroom. And we have a very 
special guest today. We’re welcoming Dr. Geoge Batsche, and he has been a leader in supporting 
students at many different levels across the United States, and specifically a lot of the work that he ahs 
done is in Florida as well and he’s here to discuss the implications for anticipated barriers regarding 
designing of lessons, and also standards within a tiered, multiple tiered model of instruction. Thank you 
George, first off for your passion in advocating for students who need support, as well as joining us 
today. 

George B My pleasure, Joe, thank you. 

Pam S  So let me jump in. Where do we start? Let’s just jump in by eliminating some 
misconceptions of rules of tiered instruction within an MTSS. In your experience, what are some 
common misunderstandings of tiered instruction you’ve come across and how do you eliminate these 
misconceptions? 

George B Well I was really glad to see that question. When we talk about things like myths or 
misconceptions, it sounds simple but it’s not because myths and misconceptions form beliefs that 
people have about something that they’re trying to do or not do. And sometimes those beliefs or 
misconceptions are your biggest barriers to implementation of MTSS. So in  my work in doing this, 
there’s few things. Number one that MTSS is a framework. It is not another thing, it is the thing. And so 
in my work, and I’m working with a number of school districts now from small to large. And the first 
thing we do is to work with the superintendent and the school board to get a policy passed that basically 
says, MTSS is the way of schooling for the district. Policies sustain; people come and go. So this is a 
framework. It is not a program. It’s where you put all of your services, academic, behavior social-
emotional, all the services a school district provides, into that framework and it becomes that 
framework that increases effectiveness and efficiency. So that’s the first issue. The second issue is this is 
not a referral. This is not replacement for preventative interventions, right? It’s like oh, we’ve always 
been doing this! No, if a kid’s not doing well we maybe ask the title teacher to work with them. And then 
we maybe do somebody else, and then if nothing works, we refer them for special ed. Special ed is 
integrated into all the tiers. It’s modeled into it. The other issue I think is important is that the tiers don’t 
exist; they’re simply an analogy or a metaphor. The tiers simply represent the intensification of the 
instruction. Tier one is the least intense. Tier three is the most intense, and we have to, I’ll talk later. We 
have to get rid of this idea that a kid goes from tier one to tier two to tier three. I work with many 
teachers who can provide tier three intensive in the general ed classroom. So thinking about this as 
intensification of instruction, and the best way, the quickest way to convey what I mean is to say, tier 
one is what every body in the school does to support everybody. Tier two is what everybody does in 
school to support some kids. And tier three is what everybody does in the school to support a few kids. 
That would be my response to that question. 

Pam S  You’ve beautifully touched into a great segue into the next section, which really leads us 
into thinking about like universal education, how that applies to it in regards to a multi-tiered system of 



support. What does that look like in relation to tiered instruction and intervention? How does that add 
value, that term universal education? 

George B  So we have to have a very specific definition of universal education. I advocate 
not using it. I advocate using the term universal instruction because that has a very specific meaning, 
and what it means is that it is instruction that is evidence-based to accelerate the outcome of diverse 
learners in tier one. So the best example of universal instruction is any form of strategy-based 
instruction. So strategic instruction model. Florida, their state requirements, there are state professional 
development requirements have really done an excellent job in promoting strategic instruction model. 
Content enhancement routines are one of the strategies in that particular framework. Collaborative, 
strategic reading, the work of Sharon Bond and others at the University of Texas. Enhanced anchored 
instruction in mathematics. Basically these are general education instructional approaches that happen 
to have been validated to accelerate the growth of students with disabilities, students who have 
experienced economic hardships, English learners, at the same rate as typical learning students in 
general ed. So it is general ed’s tier one’s way of ensuring that the lift that more intensification of 
instruction in tier two and tier three, you don’t have to lift so hard. It’s not like, well this instruction 
works for 21 of the 26 students in the class and the other 5 will get help in tier two and tier three. That 
doesn’t work. That cannot fix an appropriate or ineffective instruction in tier one. You can’t get out of 
that bag with tier two and tier three. So I advocate you have to have this definition of universal 
instruction. Go ahead.  

Pam S  Absolutely, I was just agreeing with everything that you said and it really you spoke too, 
beautifully, in regards to how do you strengthen the system. What would you suggest for educators in 
pulling in all of those instructional implications that obviously don’t fall within that tier, that invisible tier 
of instruction, it’s what all students need. So thank you for that. 

George B Yeah, something I would also encourage your listeners to consider, and Ill just be 
straight up, the term intervention is pejorative. IT implies that you can be fixed. For students with 
disabilities, these are lifelong issues that morph. They look different as you go through different 
developmental levels. But the disability community is not in support of the term intervention. So that’s 
why a single concept of intensifying instruction. Tier two and tier three intensification has a single goal, 
it’s not alternative to education. It’s to improve the student’s level of success in tier one. It’s failure to 
do that and enables students to stay at that level of intensification. So I think that that’s also important, 
anyway. 

Pam S  Absolutely. So I believe Anne wants to jump in with some questions. 

Anne R  Thank you for making those points. I know you’re well aware, but I want to remind our 
listeners that a  focus of our work at the problem-solving, response to intervention project has been in 
supporting educators across the roles of their support for our Florida students. So it might be school-
based, district or state, but we all work for the students of Florida in building that integrated system to 
be more inclusive of all learners within and across the tiers of instruction. I wanna ask you about 
providing some effective practices that you’ve experienced when proactively planning for tiered 
instruction for all learners. 

George B Sure. The key word in that question to me, Anne, is plan. So one of the things that we 
know about how students learn and how they don’t learn. If the intensification of instruction in tier two 



and tier three utilize significantly different instructional approaches than tier one, than expecting 
success in tier one is not going to work. In addition, if the intensification of instruction in tiers two and 
three, whatever those might be, do not utilize the context, scope, sequence and pacing materials of tier 
one, than students are not going to be able to generalize what they get in that intensification 
environment back into that tier one. So I think that this concept of consistent scope, sequence and 
pacing utilizing foundational materials, standards-aligned instruction, is essential across all the tiers. The 
other thing that’s essential to do that is that people are doing that, sometimes two or three people. So 
the lesson planning process needs to include everyone who provides instruction, whether academic, 
behavioral or social-emotional. Everybody needs to be involved in that planning. I know one of the 
things that have happened with COVID is that teachers have been doing lesson planning on Zoom 
sessions, or using google docs or what have you. And what they’ve found is that, if that planning is done 
in common documents like google docs, then people who are not in tier one can access those pacing 
charts with scope and sequence charts in order to ensure that when the student comes to them, it 
doesn’t feel different. IT just feels more successful. And if we’re using a different book or a different kind 
of worksheet or we have a different scenario than the behavior actually occurs in and trying to teach the 
kid social skills or something. So I think this concept of everybody being on the same page. It’s like when 
two parents are not on the same page and one parent responds to the kid one way, and the other 
parent responds to the kid another way. Kids get confused. Those things to me are the most important.  

Anne R  Yeah, I absolutely agree and I love that you brought up the importance of collaboration 
and I think that’s positive thing that’s come from COVID, is that people have, like you said, started using 
resources or changed behaviors in the way they approach collaboration based off of the tools that 
they’re using, based off of the response to being in a pandemic and trying to do schooling. So something 
else that you mentioned, and you really stayed student-focused on that and I really appreciate that, 
because I really want to know a little more about putting yourself in the shoes of students with specific 
learning disabilities. What would be some key takeaways or considerations when we bring specially 
designed instruction into that collaboration? 

George B  So a couple of things quickly. Number one, we have to have common language, 
common understanding around what specially designed instruction is. And it has a definition. It is 
instruction that is evidence-based to improve outcomes of students as a result of a disability. So for 
example, collaborative strategic reading is evidence based to accelerate the growth rate of students 
with disabilities at the same rate as non-disabled students when delivered in tier one. It doesn’t have 
that much effect size as tier one when it’s delivered in a separate environment than tier one. So 
specially designed instruction is specially designed because it’s evidence based for the kids with learning 
disabilities. What it is not. It is not instruction that has to be delivered by a special education teaching in 
a special education classroom. It is defined by it’s effectiveness for the student. Anybody who is capable 
of teaching utilizing those strategies can deliver specially designed instruction. So if a kid with a learning 
disability is getting universal designed instruction, let’s say SIM or collaborative strategic reading in tier 
one, that student for all of those minutes in tier one, 90 minutes ELA, that is specially designed 
instruction and should be on the IEP that reflects that. 450 minutes a week of tier one SDI because 
they’re using collaborative strategic teaching. So that I think is important. The other thing very quickly is 
there are three things we know that will result in the greatest outcome for kids with learning disabilities. 
One is a strong relationship, very strong relationship, exists between level on inclusion and growth rates. 
Level of inclusion in tier one. But inclusion is not a place; it’s a place where inclusive instruction is 



delivered, like universal instruction. That’s the first thing. The second thing that is important here is that 
the lesson planning be driven by the three principles of universal design for learning. Multiple ways of 
presenting material, multiple ways of enabling students to demonstrate their knowledge, and reflecting 
the engagement issue. So remember that all tasks, anytime that a task demand academic behavior, 
social-emotional, anytime the task command is greater than the student has to meet the demand, 
you’re going to have a behavioral and a social-emotional reaction to that. It could be anxiety, it could be 
depression, it could be anger, it could be fear. So academic instruction is the first protective factor that 
we have for behavioral and social-emotional outcomes, and that’s important to remember. The third 
thing is, so the first is inclusion, the second is lesson planning driven by UDL principles, and the third 
thing is that everybody providing instruction has done lesson planning together. Those three things, and 
the concept that all kids with disabilities are more likely to be susceptible to behavioral and social-
emotional barriers because of their constant dealing with the collateral effects of a disability. That’s why 
in 2016 the US Office of Education put out a memo that made it very clear that any kid with a disability 
and is having behavioral or social-emotional reactions, you are required by law to give that student 
behavior supports, whether or not they have a BIP or they are in a category that involves behavior 
because having the disability puts you at risk for all those other things. So I hope that answers the 
question. If it does, then I don’t have anymore. 

Pam S  It absolutely does, and you’ve given us a lot to think about and a lot to work with and 
you’ve also given our Florida educators a lot to think about. So in thinking about some forward thinking 
advice, what do you envision standards-aligned tiered instruction looking like in 5, 10 or 20 years from 
now? 

George B Very quickly, at the district level, I would hope that we don’t have silos anymore where 
the director or assistant superintendent for curriculum or special ed for example is in another. Anybody 
whose involved with curriculum should be under that particular organizational unit. All instruction 
should be standards-aligned. Florida has done so much for that, eliminating the special diploma or what 
have you for just having those standards. We will have universal instruction. We will have lesson 
planning that has evidence-based protocols and procedures for doing that everybody is involved in. And 
intensification of instruction will not have limits. It will be fluid and moving as necessary. It will, we will 
be talking about differentiated instruction anymore. We’ll be talking about intensifying instruction as 
needed. The COVID, we have some new things since COVID. We teach just in time, not just in case. So if 
a student lacks a skill needed for a task right now, we teach it just in time. We don’t wait and try to 
remediate a kid and hope they remember it for some point in the future where they might have to use 
it. So moving to a just in time instruction. That’s what I’d like to see.  

Anne R  I love that vision. I’m right on board with it. So I’m excited. Such a privilege to do this 
work. 

 


